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Abstract

This artiche discusses the development of Islam e ared Dutech schools [n Famb, 1500 -
1982, This study adopbed a historical method, cluding beunstics, critickm,
knterpretation, and historography, Jamid was one of Dutch terniborles, Al aspeds
of life wene governed by Duich rufe, including education. Education in Jassbi had
been developed sire the entry of Tslam at e cod of e 11 century, long belone
the Thatch education system was introgtuced in the Btk cenfury. Since thie ethicad

Rt pobicy had been enacted, oll colomdes were obliged to implement the Dutch o

i T European education system and open Dutch schools, induding in Jambl, Dutch

Berlzad: achaols for indigenous peaple were established n 1914 under Hollands Tndindaols

Jure 5 M Sckeocd (HI5), These schools taired indigenows or kocal people in the larpuage,
siich distinguisdsed (& aon the chidents of Eivpeesche Lagere Schaal (ELS) which

Aooepied: hind exiabed dimee 1003 ke i development there were soveral Dhuleh schools auch

Juaree: 7, HE21 as [ Toorede Klesse School, Volksciod, Vervolgschool, Spedal Bduration for the
Chibriess, vou obbonal schools of Amiacht Solool Voeor Inlanclers [ASVLL Therekone,
thie inplementation of the Dutch education system in Tambl was partculacly well-
developed, it on another hand, i could ol replace the eaditional educalion
syabest which had bewen previously and mformally insplemented by the compreity
B Locggar {small mosgoes] and madrssas These traditional schools wese
forrmalized and fulfilled with facilities, s tis regard dasrooms and halls,
Keywords: lslamic and Duitch Schools: Ethical Policy; Jambi

Introduction

I 1901, the Dutch East Indies Government implemented the Ethical Policy. One of the
soopes of this policy was education. As a result, since 1901 the Dutch East Indies
Covernment established Western schools Before Westemn schools were established,
Islamic-oriented traditional education had been existed. When [slam entered Sumatra
around the 13th century, leaming was only carried oul al home, in the mosques and
other smaller places of worship (sirau}, However, at the begimning of the 20th century,
those places gradually transformed mto madrasas or peserden (lamic boarding
schonls) (Rif'ai, 2011, p. 7).

According Lo Suwondo (19795, one of te Dubdh eerilories located in Sumatra
was Jambi, The administration of the govenunent was carrbed out by an Assistant
Resident, In that case, the Dutch opened schools tor natives, The schools established
by the Dutch East Indies government in Jambi for the Pumipitrn were three-vear
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elementary schocls called Volkschool and a fiveyear high scdhwool named
Vervolgschool or better known as Hollands Inslandsche Schoal (HI5) (Tideman &
Sgar, 1938, p. 126}

Dutch schools introduced leaming model, either management, technology, or
teaching materials. Meanwhile, non-religious eachings initially consisted of reading,
writing, arithmetic, natural science, life sciences, history, and others, Following the
colonial policy, Frmipifrs were given limited opporfunities to attend Dtch schools,
HI5 was attended espedally by the children of officlals from fusipitra (first grade
school and second grade school). 1L was designed spedifically for the children whose
parents have positions in the government. In addition, the economic gap has also
areated the formation of elite groups, The marginalization resulted in Istam emerging
as an anti-colonial force that plaved a major role in fighting the Dutch colonialists
(=0 emukti, 2007, pl 17

The Jambi people formed an Islamic sssociation called Tsamaratul Ensan in 1915
This assodation later played a role in establishing madrasas in Jambi, such as
Madrasah Alijauaren, Madrazah Murul Islam, Madrasah Nurul Iman, Madrasah
Saadatul Daeren. and Madrasah Al Chairiyah (Yunus, 1979, pp.169-171). Based on the
descriplion above, two fomms of education emerged i Jambi namely Islamic
education through madrasas, which was considered 25 tradibonal education, and
Western {Dutch) schools, which were considered to implement modern edwcation
system. Therefore, this article focuses on the implementation of the education system
in Islamic {traditional) and Duldh schoods in the period 1901-19%42 and the adaptations
carried out in the implementation of each of these ed ucational systems in Jambi.

Method
The research method wsed in this aficle s the historical method. The historical
research method aims bo explore Facls, experiences, and past developments by axaking
interpretations of the data of past events, This study uses four stages ot historical
research methods, namely, heuristics, source criticism,  interpretation, and
historiography. The first stage of writing this article is heuristics (source collection)
consisting of primary and secondary sources (Beni, ZX8, p. 185). Primary sources were
collected from the Mational Archives of the Eepublic of Indonesia (ANEI) induding
the Sfmeishind oon Nederlandoh-Indee collecthion, as well as other Dutch East Indies
colanial government letters including Memore tan Overgiee men Resident Jamid, 30
Seprteinber-26 Septemiler 1913 and Bimwenlendsche Bestawre no 236. Secondary source dafa
were oblained from a book entitled Djambi, wetben by [ Tideman, [, jagr i itgaee
1938, a report eptitled Seporohr Pewdidikan Dergh fvin by the Fegional Cultural
Inventory and Dooomentation Project, Center for Histerical and Cultural Research,
Ministry of Education and Culture, which was obtained from the Museum Siginjai
Jambi libary, and the book Seforall Kebanghitan Nasivaal! Daerae famdi,

Chher secondary sources were privale collections and variows libraces in
Semarang such as the Library of the Department of History and the Master of History
at Universitas Dipomegoro, the Central Java Regional Library, Semarang Stale
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Uraversity, the University of Indonesia Libeary, and the Gadjal Mada University
Library. In addition, to obtain processed data by means of literature studies, this
research also wses various reference sources from artides, photos, pictures, and
rewspapers that can be accessed through online: media. kithv.org, library lieden.edu,
jstaroeg, and others of relevance bo complement historcal sources,

Geographical Location of Jambi in 2th century

Tambi lies on the East Coast of Sumatra between 07 47-2° 47 south latitude and 1017
261047 33" longitude east of Greenwich, In 1930, Jambi was divided into the following
areas Jambi covering 1741219 km?, Muara Tembesi covering 5963 km?, Muara
Tebo covering 6,837.19 ke, Banghko covering 7, 19625 km®, Muara Bungo 4,263.75 km?,
and Sardangun covering 3,313.75 km. The total area covers 44,923.76 km (Tideman &
Sigar, 1938, p. 1

Meanwhile, the people of Jambi generally lived along the rivers amd their
tnbutanes. Une of these was Batanghari, the longest niver on the island of Sumatra,
This river originates in Bukit Barizan and flow along the 300 km, becoming an
impaortant part of Jambi. In addition, the tributaries of the Batanghari flow to Tembesi
wilth the direction of fow to the Merangin tributary. The fdver flows upstream o the
Tabir area with the fow ko the tributaries of the Pelepat and Jujuhan rivers. However,
the northesstern region of the river Batanghan has its own water flow to the Tungkal
area bordering Indragin (Locher-Scholten, 2008, p. 40).

These rvers have significance means as walerway Iransportation. Jambi
redidents lived in the vicinity of the hamlets, varying in zize and numbers from fve
bundred fo eight hundred howses in Tungkal. In fact, Jambi itself 15 located on the
banks of the river of Batanghari, about nine kilometers from the mouth of the river. In
addition, there was & hambel called Muara Tembesi located in the middle between
Tembesi and Batanghari. This hamlet had a river that water level was at only three
meters duning the dry season between April and October, During the periods when
water levels were low, the link between Tambi Hlulu and Hilir was cut off, However,
this was different during the rainy season, when rivers Inundated the banks up toeight
Kilometers, Even when boats could sail in the rivers, they ravelled very slowly. Until
the 19202, 4 steam boat could take 48 hours Lo eavel abodt one hundred kilometers
between Jambi and Muara Tembesi. However, although soil in Jambi was not very
fectile, agricultune was the second mast important livelibood after fishing.

In addition, in the lowlands, rice began to be planted in the felds by dearing and
buming forests. Theretore, in more fertile areas such a3 Tembest and Tebo, rice was
grovwn in paddy fields, When there was excess production, the harvests were sent to
the lowlands. Meanwhile, the flat terrain of Tebo and its relatively high location
becomse most prospercus and most populated areas in Jambi, The prosperity of Tebo
and Tembesi Hulu resulted in plenty of livestock {Locher-Scholten, 2008, g 41}
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Islamization and Community Education System in Jambi

Since Jambi was controlled by Sovijaya in the 7th century, the Malay Kingdom began
to rise and the Malay kings who originally embraced Hinduism and Buddhism later
converted to Islam at the end of the 11th century. The King of Jambi, Orang Kayo
Hitamy, who was a strong adherent of [slam, transformed the Jambi Kingdom into an
Islamic Kimgdom as the Jambi Sultanate in 150001515 { Seramir Adad fomd, 2001, . 45)

Furthermore, at the begirming of lslamization in Jambi, Islamic teachings
developed in & very limited environment and aimed at instilling a fundamental
belieffagidalt Islamivah. The teaching methods were used was lecture and discuzsion.
The students wene the childeen of oificials in the Jambi Kingdom and traders. The
teacher was Ahmad Salim, who was educated in Mecca, Classes were conducted at
home or in places where people could gather, such as a market. In ad dition. there were
other Arab and Jambi educators who have finished studying in Mecca, They were
Qadhi Haji Muhammsd Thaiyily, Qadhi Muhammad Saman Yamany, Qadhi Abdul
Chari, and Qadhi Nasaruddin. The subjects given are Tawhid, Figh, Tasawwuf, and
Curanic recitation (Lsman, 1981, p. 142}

In subsequent developments after the 16th century, there were two instibutions
that wete mfiuenced by Islam, education in mosques and sradrasal. The traditional
education system initially took the form of gatherings at houses, small praver houses,
ard mosques. It developed into a format similar to the physical appearance of
buildings with modem facilities and management. Subjects also expanded from
Islamic teachings and Koran recitation lo include practical religious services, then
religious  lessons  in madrazas in the form of selecled curdcula such as
morotheismiagideh, morals, figh, hedith, tatseer, Islamic history, and Arabic (Nurani,
2017, p. 117].

Teaching System

Classes that were given in praver houses were given through sermons and question
amd answer sessions, and explaining the lesson by providing examples for students to
follow. This shows that the lecture method s camried out by the teacher or ki
(religious leader). In this case, the role of b was more dominanl by giving leclures
than the students discussion. Unlike the question-answer method, where studenis
played a more prominent role, £y delivered teaching materials and gave students the
opportunity  to ask questions. After thatl, the teacher usually explained Islamic
religious lessons to students. Then, the students were given the opportunity o ask
gquestions or el further explanations. In addition, there was alse a demomatration
method that was very simple, which was only limited to the teacher’s knowledge by
reading and then repeating it by the students (Zainudding, 193], pp. 25-26).

The evaluation of students or seird is camied out according o the provisions of
ench of the educational institutions. There are uswally evaluations that are carried ot
every six months and there are also evaluabions that are held every four months
(Agung & Suparman, p.lé), There are also self-defense activities that are wsually
carried oul by santri after learning is violated. Howewver, this religiocus education
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inatitution does not Link religiows teache s as educational and teaching activites in seli-
defense activities. Children in the village vsed o learn self-detense after they had been
violated. They learn traditional martial arts such as pencak silat {Zainuddin, 1981, p.
24-25).

Teaching System in Madrasas
In the field of education, general knowledge that has developed does not necessanly
become part of the lessons that will be studied in madrasas. Mot all religiows ed ucation
instilulions teach religiows and general knowledge at the same limve. There are also
madrasas that only teach religious knowledge. This is because refigious teachings are
the most important lessons in religious education institutions (Bafadhal, 2008, P 7B}

The importance of studying religious knowledge then makes the madrasa used
as a place bostudy until the evening,. Then Lhe activites in the madrasa continued with
veutlioleal. Therefore, in general, students really master the sdence of lslam.
Furthermaore, madrasas in Jambi generally only studied religious know ledge without
studyving general sdence, The students leamn from books that are already in Arabic,
This is done s0 that the students easily understand Arabic. The students are akso
tramned to read amd write Arabic, with the hope hat sendy are Huent in Arabic
(Musrifah, 2005, p. 2877

Then, the literary language studied in madrasas & Arabic which is defved from
the waords of the Koran. Knowledge of Arabic grammar will complement Arabic
knowledge. The thing that cannol be separated from the teachings of lam is ihat
religion is used as law, for example religious law relating to something that = eight
and wrong, Law or religions neles become something that s certainly put forward,
Apart from the Chiran and Hadid, in stud ying religious law and Islamic teachings, the
science of inlerpretation is also studied. Therefore, the Caran and Fladith as well as
interpretations are the main zowrces in stedying law in madrases, There s
management of educational institutions or commonly referred to as caregivers. Such
management systems are commonly referred to as bedopgan, soromgan and wetonm
(Mursal, 2016, p. 181).

Teaching Profile in Langgar and Madrasah
Educational fadlities have also begun fo develop in religious educational institutions
in Jambi before the 19th century, such as lamgger and madrasa which already have their
own school buildings. Some of the existing school buildings have a teacher's room and
tend bo have a holl. This makes the hall have several wses, including being used as a
place to celebrate or commemoerate major Islamic holidays, and can adso be used as a
place for deliberation for villagers or villages. In addition, development activities are
usually carried out by coordinating with the village bead or the village head obtained
from non-governmental organizations (LTAIN Research Team, 1979, p 9.

In addition to buildings, the learning tools used are still simple. The equipmend
is generally in the form of mats, benches, blackboards, and tools that are practically
used daily. These tools are obtained through wagf and alims from community leaders,
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scholars, or the communify itself. The teadher Figures who already existed in Jambi
before the 19th century can be seen in Table 1,

Table 1. Religious Figures who Taught Islamic Beligion in Jambi, 1626-1893.

Mo, Mame Year

I 51:11_."id Husin Ahmad Haragbah 1626 M

2, Haiji Ishak bin Karim Muoft Jambi | 710 Pl

1 Kemas Haji Mohammad Zein bin Kemas Haji 1815 M

4, A, Baof AlJambi A Svaft] Al AsyCari, Al-MNagsyabandi

5, Pangeram Penghulu Mote Sgoma Kampung Magatsari 1852 M

. Syekh Mohammad Syafe’l Bafadhal 455 M

¥ Savid Alwi Al Baithi 1860 M

B Al-adhi Abd. Ghand bin Hagl Ab. Wahid [A75-1854 il
. Koyai H. Abdul Maijid bin H. Moh Yusui Keramal 1853 M

Source: Said, 1981

Imitially, these teachers beld religions education and religions leclures so that
prople would be aware of the importance of shudying religious knowledge, However,
in subsequent developments there was a desire to each religious knowledge o
childeen, ezpecially the children of Jambi Sultanate offidals and government groups,
with the aim of later becoming officials nid oaly educators, but alsoe as broad casters of
religions knoawledge. This was done in order fo madntain the nteprity of Jambi in the
face of threals from cultural influences and foreign powers (kafiry, o the process of
struggle againat the Dutch,

There are alzo teacher figures who come from oulside Jambl, namedy leacher
figures derived from Arab Ethnicity in Jambi ity commonly known as Malay Arabs
(Hatitr), This is because the Arab ethoicity in fambi City is a mixture of Malay natives
amd Arab descendants theough marriage. Ethnic Arabs are thought to have come o
Jambi arcund the Ioth century in proups under the eadesship of Habib Husin
Baragbah and Muhammad Sufi Bafadhal. The arrival of ethnic Arabs in Jamibd Ciby
received a good response from the people, they were also made scribes for Arabic
writing by the Sultan of Jambi.

This Arab ethnicty then led to the birth of scholars n Jambi City who
participated in the struggle o help Indonesia’'s independence, especially in Jambil.
These scholars include Sayid Husin Ahmad Baragbah, Sheikbh Mubhammad Syafi'i
Bafadhal, ard Sayid Alwi Al-Baithi, The works of the teacher figures above ind wde the
Queratul Al-ain book which was later copied and weitten by the Jambi aleme, namely
Kemaz Hajl Muhamntad Zein bin Kemas Hajl A Bawf Al-Jambi As-Svali’l Al-Asvari
1815, Jambi wlome namely Kyal H, Abd, Majid bin, H, Meh, Yusof Keramal 1893 also
write and copied the book anah Ath-Tholibin, The book is the work of Zamuddin
Ahmad bin Abdul Aziz Al-Ma'bari Al-Malibari Al-Fannani and the work of Sheikh Ali
bin Abdullah bin Mahmud bin Sheikh Muhammad Arsvad Al Banjasi.

Their work was then wetten and copied by Jambid selwolars infe Arabicas teadhing
miaterial for madrasas in lambi. Besides bang written in Armabic the language used by
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the people of Jamba's daily life = Malay. Therefore, all the books listed above have also
been written and written in Malay by the Jambi wlowe (Lsman, 1994, p. 146).

Meanwhile, the Jambi community’s fanaticism fowards Islam caused only
Islamic organizations to be allivwed to exist in 1915, Therefore, the Jambi commumnity
initially ondy formed an associalion called Tsamaratul Insan, then the Jambi
cormmunity built a madrasa (Umid, 2075, p. 116).

Table 2 Schoolds, Teachers and A ddresses of Private Mad rasas in lambi Around 1915,

Moo Mame of School Teacher Address of Mad rasa
1 Madrasah Murul Iman H. Tbrahim Earmpung Tengah
: Bladrasah Mol [=lam E.H. k. Saleh Tanjumng Pasi
3 Madrasah Al Jauharen H.A. Maijid Tanjung Johos
4 bladrazah Saadatul Daeren H.A. Syvukur Barnpumg Tahtul vaman
5 Madrazah Al Chairivah H. Ha=an Anang SunEui Adam Jambd

Sowroe: Suwondo, 15609

These masdrasas in the end brought the renewal of Tslam in Jambi. However, the
renewal of religious ideology in Jambi did not lead to the Bow of young (young people)
and old groups in feligion. Therefore, it was these madrazas that became e ploneers
of the development of Islamic (private] schools that developed in fambi in the next
period iSuwondo, 1979, p. 65)

Madrasah Murul Iman is the madrasa that was Grst established in lambi, thal was
founded in 1915 Madrasah Mamil Iman was the oldest meadeasa in Jamld. s students
do not only come from Jambd, but alse come from Bengat, Tembdlaban, and Riaw. The
total number of students who wused to be 800 people even reached 2000 people (All,
2007, . 120 They all studied in typical buildings such as swrdu and miosgque as shown
in Figure L.

Figure 1. Madrasah Muruwl Islam in Tanjung Pasir, 1930
Soprce: KITLY Collection Mo, 88851,

In addition o the Murul Iman medeasa, theve is one student and alumng of the
Saadatudaren Madraza in Tahtul Yaman Village named 5 Muhsin al Marawa From
Palembang, He has continued his studies 10 Mecta, even o the poimt of beoomming the
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principal of the Madrasah Darul Ulum in Mecca (Salam, 1957, pp. 13-14)

Apart from Madrasah Nurmal Iman and Madrasah Sadatudaren, in Jambi there is
also Madrasah Murul Eslam which was founded by H, Abmad bin HA Syakur in Tahtul
Yaman village in 1915. Two other madrasas were founded in 1915 in Jambi, namely,
Madrazah Jauharen which was founded by Kemas Saleh bin Kemas HM Yasin in
Kampung Tarjung Pasir and Madrasah Al Chairiyah tounded by H. Hasan Anang on
Sungai Asam [ambi in 1913 {Zainuddin, 1981, p. X0,

The existence of Madrasah Nurul Tman, Madrasah Nurul Islam, Madrasah Al
Jauharen, Madrasah Saadatul Daren, and Madrasah Al Chairivah made these schools
a separate threat o the Dutch colonial government in Jambi This is evidenced by the
establishment of five madrazsas in Jambi which began in 1915, These madrazas were
generally developed by Tsamaratul Insan since 1915 in Jambi.

Dutch Schools in Jambi

Modem education in Jambi developed because ot the mixing of education system trom
the West, In this case, there was a mix of edumation from Cutch schools in Jambi, or
better known as Western School. YWestern education in Jambd only emerged at the
beginning of the Z0th century, alter the Dutch comguered it as a colony, unlike in
Minangkabau or Bukittinggi where Duich schools kad existed since the 19th centbury
(Suwondo, 1573, p. 37).

Starting from the death of Sultan Thaha Saifuddin in 1904 as a comsequence of
the resistance against the Dutch, in 1906 in Jambi, including Kerind became a resident
led by a resident. Therefore, since 1904 Jambi was included in the constitutional bonds
ot the Dutch Government in Indonesia. As a result of the Ethical Policy, the policy
taken by the Dutch East Indies government in Jambi was to introduce Westemn
education system by apening schools for the natives (Suwondo, 1979, p. 37).

Eurapeesche Lagere School (ELS)

Europeesche Lagere School or ELS was an elementary school established in Jambi in
1903 during the colonial era of the Dutch East Indies and were attended by Dutch
children. In addition, the school abo accepled Punupudre children and Foreign East
groups, but their numbers were limited and Few (Zainuddin, 1981, p. 53} One of the
ELS buildings in Jambi can be seen in Figure 2.

Meanwhile, the diildren of nobles and prominent figures are deliberately sent 1o
enter the ELS school accord ing to the position of their parents. This of course made the
school principal enere accepting of Dutch child ren az his students, and i 4 quota was
still available, the brmimibe and Chinese children would be allowed o become
stidents,

This elementary school was located in Jambi. The system was the same as the
Iower schools in the Metherlands, with subjects taught including Duldh, reading.
writing, arithmetic, natural sclences, earth science/geography, sanging. and deawing.
In addition; Dutch history was also taught. In September 1924, the ELS schoo] in Jambi
had 44 students and 2 teachers (Suwonda, 1979, p. 53}
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Figure 2, European Elementary School in Jambi, 1920
Source: KITLY Collection Mo, BRST4).

First Grade Schoal (De Eerste Klasse School)

I'he firstgrade echool was among elementary schools in Jambi. The elementary schools
taught Dutch subjects from grade three to grade five. The Dutch language subject in
thi First Grade School in Jambi made Dutch the language of instraction up to the sixth
grade of Elementary Schwel, In 1911, the kength of study in st grade schools was
extended bo seven yvears, Subsequently in 1914 first grade schools were transformed
into HES (Tideman and Sigar, 1938, p. 36).

Hodlpudzch Tnlandsche School (HIS)

Hollandsch Delamdsche Schoad or HIS was a Dutch school for the natives n 1914, HIS was
located in the city of Jambi The length of education for HIS was seven years.  HI%S
students were children of prominent figures such as the deprany, assistant devmong. and
lncal cvil service (Stari=Rad, 1956, Mo, 5523, The school situatiom s shownin Figl.l:rl;- 3
arad 4.

-

Figure 3. Hollands Inlandsche school (HIS) in Jambi, 1920.
Souece KITLY Collection Mo, BHE] 5,

Initially, the HIS curmculum in 1914 fawght reading and wnting, Reading
invvolved regional languages in Latin scripl while writing deall with Malay and Arabic
in Latin seript. The 1915 curriculum included lessons in history, singing, and physical

Ealamnibe and Dutch Schools o fambi Daring Colonial Era Ei




IR S (liebossssian Historical Sandies ) 511), §9729 2021 | E-I185R: 25794213

education. HIS schools in Jambi general used three languages the local dialect, Duteh,
and Malay as language of instruction (Nasution, 2015, p, 114).

Figure 4. Students in Front of School in Jambi, 1928,
Source: KITLY Collectiom Mo, 120928,

In general, subjects boght al HIS had m commen with in ELS. However, regional
languages and Malay were induded among the subjects taught at HIS schools, As of
september 1954, there was only one HIS school in Jambi City with six teachers and 194
students (Tideman & Sigar, 1938, p. 136},

Second Grade School (De Tweede Klasse School)

In Jamibi, the Second Grade School or Dy Taeede Klosse Scbeal was an elementary school
for the natives during the Dutch oolonial period. This school was located in Jamba City,
The langruage of instruction used in this Second Grade School was the local language,
Malay language, The length of education was initially only three years, then changed
ko five vears in 15920, Those whe attended the school were a small part of the villages
who wanbed to break away from their traditional environment and to work as
emplovess i commercial companies or as civil servants (Tideman & Sigar, 1938, p.
145), During the 1999 Economic Depresson, which hitall parts of Indonesia, induoding
Jambi, Second Grade Schools in Jambi were forced fo make savings to meet the needs
tor staticnery and textbooks. As e result, 1t was converted into a Village/Aerpe School
called Volkschool (Village School) in 1929 (Djumhur & Suparta, 1979, p. 136).

Velkschool (Village School)

In Jambi there was a new school, namely the Village School or Valtsohee! in 19249
(Djumbur & Suparta, 1979, p. 138}, Yolkschool is a three-year village school located in
Jambd, Baoth the salary amd the procomement of buildings with toods and other costs in
crganizing the Yolkschool are bome by Mirgn, Vollschoel in this case is a stand-alone
school, The government fimits itsedf to general supervision, teacher education,
provision of hooks, feaching tools, and providing assistance in the form of things that
are unaveidable, The number of Jambi Volkschools in 1933 and 1935 can be seen in
Table 3

Table 3 Mumber of Velkscheo! in Jambd, 1933 and 1935
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Year
1933 1935
E.ota fambi 18 1%
hliarn Tembess 13 13
Sarolangun 14 1%
Banghko 16 18
Muaro Bangko 20 15
Taral ko] 10

Source: Tideman, 1933, p. 144,

Willage Schools (pelkschool) expanded graduwally inline with the development and
financial capacity of the Village and Murga. Therefore, this type of schools was located
Inavillage or marga in Jambi. Meanwhile, this school eradicated illiteracy because the
lessons induded reading, writing, and arthmetic. The subjects were all given within
three vears. These village schools were taught by derks who were assisted by other
teachers, Furthermore, at firet the Village Schools in Jambi could not develop and
many were empty. This was because the people showed animosity towards schools
founded by the Dutdh. In addition, Village Schools also prioitized the acceplance of
students from the Pamong Marga (Suwondo, 1981, p. 53).

Vervolgschool (Secondary School)

Fudbermore, as a continuabion of the Village Sclwsal in 1930, Vervolgsoliod was
catablished in Jambi. The length of education at Vermolgsohiool was two years after the
Village Schood (Velkechaol). It took five years of education to complete the school
(Tideman & Sigar, 1938, p. 145].

The students accepted at Veronlgschon! were the children of ordinary people. This
school was called Verpolgscirool because it was o continuation of Vidksahoal,
Verpodgechoo! were not as many as Volkehool, which were built at the marga level. In
fact, they were very fow of them. There have been no reports on the number of
secondary schools in Jambi since it was founded by the Dutch East Indies government
i 1930 (Staatskled, 1935, Mo, 405}

Particielar Education for Chiivese clildren
Particular Education for Chinese dhildren in Jambi was established in 19351, There are
three Chinese schools spread across Jambd, namely in Jambi, Muara Bungo, Muara
Sabak, and Fuala Tungkal. First, in 193] there were three Chinese schools named
Teong Hoa Schools in Jambi. Tiong Hoa School in jambi had 10 teachees, with a total
of 293 students, Second, in 1931 there was a school called Keumintang in Muara Bungo.
This kKeumintang school had twio teachers, with a total of 31 students {Khoev, 2020}
Third, i 1931 there were also Chinese schools in Muara Sabak and Kuala
Tungkal, but these schools had already been closed, due to the Lmited number of
teachers in the area. The subjecis taught in these Chiness schools were reading,
writing, arithmetic and many sports activities {Tideman & Sigar, 1938, p. 149).
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Vocatioral schools

In Jambi vocational schools were established from 1939-1942, These vocational schonls
taught trade skills. The vocational school or ASVD in Jambi taught students to be
carpenlers and biacksmiths. The length of education for carpenters was two vears,
while for the blacksmith trade it took only one year (Septi, 2015 p. 116)

In addition, m [939-1942 in Jambi there were vocational schools in the form of
small commerce schools specifically for farmers located in Jambi and Sarolangun, The
feachers were Abbas Uaman, . Jaukari, and H. Moh. Zen. In addition, there was also
a Curzez Volks Owderifs (CVO vocational school, which was a vecational achool for
courses for public teachersin Sarolangun and Jambi. The teachers, among others, were
Yusuf and Thrahim from Sarolangun, while the CVO in Jambi was led by a teacher
mamed M. Nuh (Zainuddin, 1931, p. 41}

Haosvever, in Jambi there were no wormnen's vocational schoals. This was because
the lambi people were orthodox, conservative, and determined not to send their
daughters to mixed schools, This can be seen from the fact that some of the girs in
Drutch schools camve from immigrank areas such as Falembang and Padang or were not
mative girls from Jambi (Tideman & Zigar, 1933, p. 147).

In addition, there was a vocational schooel in Muara Bungo called Teacher Course
C{EGC) led by a teacher named Usman. The vocational sdhool in Muara Tebo was led
by Thrahim, and the vocational school in Sarolangun was led by M. Taher. In Jambi to
enrol with ofher schools such as the Normmlschioal, ASVI, and Meer Witgebreid Liager
Onderwifs [MULDY childfen must continue their studies @0 Palembang,  Padang,
Bukittingri, and Jakarta (Zainuddin, 1981, p. 41).

Conclusion

The development of Islamic schools in Jambi befote 1901 occurred For two teasons.
First, the development of traditional education in Jambi was influenced by lslam.
Traditional education in Jambi, sudh as Islamic boarding schools and madrasas, was
initally carried out in prayver houses or mosques, but gradually transformed into study
rooms of classrooms, Unlike in West Sumatra or Buki ttinggl, where Dulch schools had
exisbed since the 19th century, Dubch schools in Jambi only emerged at the beginning
of the 20th century, when the Dutch took controd of it as their colony

Furthermaore, the development of Dutch schoods in Jambi ocourrad becaese of the
policy of Ethical Politics introdweed by the Dulch in lndonesia. One of the policies
introduced by the Dutch in Jambi was to open schoods for the loaipu tra. These schools
include ELS, First Grade S5chool [De Eerste Klasse Schonl |, HIS, Second Grade Schood (D
Tareede Klesse Schend), Violischool (Willage Schiool), Virrolgschoo! (Secondary School),
Vicational Schools, and Partioular Education for Chinese children.

The people of Jambi then established Islamic schools which were originally just
an agsociation called Taamaratul Insan These schools, founnded in Jamba in 1915, were
Madrasah Mumal Iman, Madrasah Muorul Islam, Madrazah Al Jauharen, Madrasah
Saadatul Daren, and Madrasah Al Chairiyah. However, the Dutdh schools in Jambi
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were cedded o exist after independence, while Islamic schools semain wetil today.

Staterment
This articke is a summary of the author’s thesis entitled Tolarization of Traditional and
Modern Education in Afdeling Jamb:, 1901-1942,
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